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Education, Culture and Sport Committee

2nd Meeting, 2001

Tuesday 15 January 2002

The Committee will meet at 2.00 pm in Committee Room 1.

1. Items in private: The Committee will consider whether to take item 6 in private.

2. Public Petitions: The Committee will consider petition PE 433 from Equity on
behalf of Scottish Ballet dancers.

3. Scottish Ballet Inquiry: The Committee will take evidence in connection with the
report of the inquiry from—

James Boyle, Chairman, Scottish Arts Council

Graham Berry, Acting Director, Scottish Arts Council

Duncan McGhie, Chairman, Scottish Ballet

Mike Watson, Minister for Tourism, Culture and Sport

4. Purposes of Education Inquiry: The Committee will consider bids for civic
participation, research funding and extension of advisers’ contracts.

5. National Performance Indicators: The Committee will consider a letter from the
Minister on National Performance Indicators.

6. Children’s Commissioner: The Committee will consider a first draft report.

The following papers are attached for the meeting—

Clerks note on Petition 433 ED/02/2/1
Purposes of Education Inquiry – Consultation Approach ED/02/2/2
Purposes of Education Inquiry – Pro Forma, Civic Participation ED/02/2/3(P)
(Private Paper)



Purposes of Education Inquiry – Pro Forma, Externally ED/02/2/4(P)
Commissioned Research (Private Paper)
National Performance Indicators – Letter from the Minister ED/02/2/5
Children’s Commissioner – First Draft Report (Private Paper) ED/02/2/6(P)

The following paper is also attached for information:

A letter from Duncan McGhie, Chairman, Scottish Ballet (Private Paper)
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EDUCATION, CULTURE AND SPORT COMMITTEE

15 January 2002

Petition PE 433: Equity on behalf of the Scottish Ballet dancers

The Petition

1. The petitioner, Equity, the trade union which represents artists from across
the entire spectrum of arts and entertainment, has submitted a petition on
behalf of the Scottish Ballet dancers, calling for the Scottish Parliament to
(a) urge the Scottish Executive to instruct the Scottish Arts Council to
make a condition of continued funding and (b) recommend that Scottish
Ballet restore its own independent board and that it reviews its links with
Scottish Opera.

Action to date

2. The petition was considered by the Public Petitions Committee on 18
December 2001.  The Public Petitions Committee agreed to refer the
petition to the Education, Culture and Sport Committee with the request
that the petition be taken into account as part of the Committee’s inquiry
into Scottish Ballet.

Information

3. A copy of the petition, a briefing note for members of the Public Petitions
Committee and covering memorandum from the Clerk of that Committee
are attached.

Richard Hough        Martin Verity
Committee Assistant  Clerk to the Committee
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EDUCATION, CULTURE AND SPORT COMMITTEE

15 January 2002

National Performance Indicators – Letter from the Minister
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In December last year when I took part in the committee debate on the National Priorities in
education, I agreed to inform you of the outcome of our consultation exercise on the measures of
performance to be used in the monitoring of the delivery of the National Priorities.

Before describing the main conclusions reached, I would like to outline exactly how we directly
engaged the stakeholders through consultation.  A group of more than eighty people including:
teachers; headteachers; education authority managers; representatives of parents, employers and
higher and further education; SEED officials and others from across Scotland where brought together
for two workshops held in June and August this year.  This collaborative approach was a deliberate
attempt to move away from the traditional model of published consultation papers and time-
consuming written feedback from a interested organisations, to more meaningful consultation
process.  These events were well received, and their recommendations have informed the
development of the suggested framework and performance measures.  The facilitators’ summary of
feedback from the final workshop is attached for reference.

Taking into account the views of workshop delegates and others across the Executive, we have
arrived at the following package which brings together, in a coherent and integrated way,
developments that have grown up separately, to some extent thus far (School development Plans and
their Audit sections; school Standards & Quality reports and school handbook information). This
integration should produce a clearer and more coherent system which will be easier and more
efficient to manage. In detail, the package consists of:
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• quantitative performance measures, based on attainment data and other statistics collected
from schools and authorities;

• quality indicators from the revised version of How Good is our School?, due out in January,
using annual school self-evaluation supported by authorities – which we will validate
nationally against evidence from HMIE inspection; and

• national surveys we will commission to gather views of employers and young people
themselves on the degree to which school prepares people for their working lives.

I intend that this package will give stability to schools’ and education authorities’ planning for at
least three years, allowing them to work towards the goal of continuous improvement through locally
determined target setting and monitoring. It is therefore very important that I get your views now on
whether we have chosen the right measures and areas of focus for the next three years.

The draft guidance  encourages education authorities and schools to choose measures of performance
that make sense in their local circumstances around a nationally established core of measures.  As
well as allowing flexibility around local circumstance, the suggested indicators are also based around
information already available, therefore placing the minimum burden on those involved. The
guidance also makes it clear that, having set out their plans and strategies for delivery, SEED,
education authorities and schools would collectively monitor progress each year with a view to
collating and disseminating examples of good practice and taking action where weaknesses exist.
Recognising that we must not fall into the trap of expecting to see improvements immediately after
changes are made, I intend to publish a detailed report on progress against National Priorities only
every three years. I will publish a baseline report in 2002 and keep Parliament informed of progress
towards three-year goals.

We aim to issue this guidance on the implementation of the improvement framework and how we
plan to measure performance against the National Priorities to education authorities and schools as
soon as possible, to inform the work on school development plans which must be completed by June
2002.  It would therefore be helpful to have an early response from the Committee.  My officials
could meet with representatives of the Committee to explain in more detail how the guidance was
developed if you would find that helpful.  You may also wish to be aware that the draft guidance is
being sent to all Directors of Education at this stage for any further comments they may have.

JACK McCONNELL
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GUIDANCE TO EDUCATION AUTHORITIES ON IMPLEMENTING THE
NATIONAL PRIORITIES

Purpose

1. The purpose of this note is to set out in more detail how the National Priorities for
education (paragraph 8), set by the Scottish Executive and approved by the Scottish
Parliament in December 2000, will be embedded into the planning and reporting which
education authorities and their schools carry out.

2. The action for education authorities is:

• to ensure that the key policy themes at paragraph 15 are included in their
Improvement Plans from 2002 onwards;

• to ensure that the performance measures and quality indicators summarised at
Annex A are covered in their Improvement Plans and their schools’ Development
Plans from 2002 onwards; and

• to agree three-year targets with their schools for 2004-2005 on a subset of the
performance measures and quality indicators in Annex B.

3. When you first read this document you may well feel daunted by the amount of work
to be done to put all of these arrangements in place.  Once you have had longer to digest it,
we hope you will recognise that it brings together several existing activities in a coherent and
integrated way with a clear focus on National Priorities. There are some key points to note.

• This guidance asks you to plan and set targets at the start of the year, to monitor
progress and to report back to pupils, parents and other stakeholders on how
you performed.  Planning, target-setting and reporting are not new – authorities
and schools across Scotland have been doing this for several years now.  We
want you to embed the National Priorities into that process.

• The list of performance measures may seem long, but only half of the measures –
a couple of dozen – need to be covered in planning at school level.  Very few of
them are new, and the information will come from familiar sources – statistical
data collection, HMIE inspection and attainment data.

• We recognise the value of qualitative information as well as statistics, so we have
included some of the quality indicators which you should recognise from How
Good is our School?  Targets are no longer just about exam attainment and
attendance.

• Above all, keep planning and monitoring arrangements as simple and focused
you can.  The National Priorities are about delivering the best possible life
chance for every child.  We need to make good use of evidence to plan, monitor
and demonstrate success in achieving that goal – but we must not get lost in the
process and lose sight of the goal itself.
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• Recognising that we must not fall into the trap of expecting to see improvements
immediately after changes are made, we intend to publish a detailed report on
progress against National Priorities only every three years, starting with a
baseline report in 2002.

How we developed the guidance in this circular

4. In June and August 2001, the Scottish Executive Education Department (SEED) ran
two workshops with key stakeholders (local authority representatives, headteachers, teachers,
business leaders and representatives from parents’ associations, teachers’ unions and teacher
training institutions) to get their views on how we should measure progress in delivering the
National Priorities, and what performance indicators we should use. Over the two workshops,
the group gave us a great deal of detailed feedback and many ideas, which led to
development of this guidance and to the performance measures and quality indicators it
contains.

5. The key recommendations which emerged from the workshops and which we have
addressed were:

• The Framework should be simple and should bed the National Priorities into existing
planning and reporting, rather than creating a new layer.

• The additional data collection burdens on schools should be kept to a minimum.

• The indicators should be a mix of quantitative performance measures – usually
statistics – and qualitative quality indicators, to capture a fuller picture than we can
get from statistics alone. The quality indicators suggested were drawn from the How
Good is our School? (HGIOS) indicators developed by HMIE for schools to use in
their self-evaluation1.

• Proxy indicators should be avoided and where this has led to gaps, further research
should be undertaken to establish suitable measures

• All parties – the Scottish Executive Education Department (SEED), education
authorities and schools – should work on a joined up approach, making links with
relevant other Plans and Initiatives and avoiding duplication of effort.

Background

6. The Standards in Scotland’s Schools etc Act 2000 (the 2000 Act) created a statutory
framework for schools education that requires education authorities and schools to plan,
monitor and report on improvement in education – an improvement framework. In particular,

• Scottish Ministers and education authorities are required to endeavour to secure
improvement in the quality of education in Scotland’s schools;

                                                
1 The actual indicators used are drawn from a revised edition of How Good is our School? which is due to be
published early in 2002.
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• Scottish Ministers – following consultation – will give strategic direction to the education
system by publishing National Priorities and measures of performance for education in
Scotland;

• Education authorities will publish annual statements of local improvement objectives –
Improvement Plans – following local consultation, which will show how they plan to
deliver these National Priorities in their schools, and they will report each year on
outcomes against the Improvement Plans;

• Each school will have a School Development Plan  - linked to the education authority’s
statement of objectives – which is prepared following local consultation and will prepare
an annual report on progress against the plan.

7. In practice, most authorities and schools have been planning in this general way for
some time.  The 2000 Act provides a way to give more coherence to that planning process at
national and local level.

The National Priorities for education

8. Five National Priorities for education were drawn up by the Scottish Executive and
approved by the Scottish Parliament in December 2000. They are as follows.

Achievement and Attainment

• To raise standards of educational attainment for all in schools, especially in the core skills
of literacy and numeracy, and to achieve better levels in national measures of
achievement including examination results.

Framework for Learning

• To support and develop the skills of teachers, the self discipline of pupils and to enhance
school environments so that they are conducive to teaching and learning;.

Inclusion and Equality

• To promote equality and help every pupil benefit from education, with particular regard
paid to pupils with disabilities and special educational needs, and to Gaelic and other
lesser used languages.

Values and Citizenship

• To work with parents to teach pupils respect for self and one another and their
interdependence with other members of their neighbourhood and society  and to teach
them the duties and responsibilities of citizenship in a democratic society.

Learning for Life

• To equip pupils with the foundation skills, attitudes and expectations necessary to prosper
in a changing society and to encourage creativity and ambition.
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9. The National Priorities are high level aspirations for education, deliberately focused
on outcomes and not the means by which they are achieved.  Decisions on delivery are
rightly the responsibility of the authorities and schools who have the local knowledge and
expertise necessary to understand and meet local needs. Authorities’ improvement plans and
school development plans should show how the Priorities will be implemented in their areas,
taking into account the needs of the children for whom they are responsible.  This will mean
that the priorities are taken forward in different ways in different areas.

10. The remainder of this document gives more detailed information about
implementation of the improvement framework set out in the 2000 Act.

Overview of the Framework

11. A wide range of information is currently used, formally and informally, to assess the
quality of educational experience being provided for pupils.

At pupil level, we look at:

� pupil experience  - by asking them;
� pupil achievement  - by observing and assessing them.

At school level, we look at:

� How Good is our School?, for self evaluation complemented by
inspection;

� stakeholder feedback – from pupils, parents and school staff, and more
widely;

� key performance information – including achievement, attendance and
exclusion

At local authority level, we look at:

� Quality Management in Education for self evaluation complemented
by inspection;

� stakeholder feedback – from pupils, parents, school and authority staff,
elected members and more widely;

� key performance information – again, including achievement,
attendance and exclusion

At national level, we look at:

� evidence from school and education authority inspections;
� key performance information gathered centrally – primarily

achievement, attendance and exclusion
� stakeholder feedback – from pupils, parents, school staff, elected

members.

12. The guidance in this circular is not intended to replace the framework above.
Rather, the National Priorities should give emphasis and direction to the whole range of
monitoring of and reporting on progress that we do.  We should all continue to use a range of
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performance information to monitor progress, and to identify where our efforts should be
targeted to improve the quality of education provided.

13. What this guidance does seek to do is to set out a common core of performance
information at school and authority level, from the sources set out above, which will be used
across Scotland as the starting point for planning, setting targets and measuring performance.
That core of information is not intended to be limiting – using it as a basis, schools and
authorities should build a framework for improvement that makes sense, reflecting their local
circumstances, strengths and needs.

Content of Improvement Plans

14. Improvement Plans are set by education authorities themselves to reflect their own
approach to implementation of the National Priorities to meet their local circumstances.  The
2000 Act requires that authorities’ Improvement Plans cover certain issues, namely:

• their education objectives set in respect of each of the National Priorities;

• their plans to promote the involvement of parents in their children’s education;

• the ways in which they will, in providing school education, encourage equal
opportunities and in particular the observance of the equal opportunity
requirements; and

• the ways in which, or circumstances in which, they will provide Gaelic medium
education and, where they do provide Gaelic medium education, of the ways in
which they will seek to develop their provision of such education.

.
15. Within the broad requirements to address the National Priorities in improvement
plans, Ministers have identified the following key policy themes, which all education
authorities are asked to refer to specifically in their Improvement Plans. They are broadly in
line with the performance measures and quality indicators set out at Annex A.  The themes
are:

• the links with wider community planning and integrated children’s service
planning (including meeting the objectives set out in their plans);

• Social Justice issues, in particular plans to introduce positive measures to remove
obstacles to learning;

• discipline, including strategies for improving behaviour and the ethos of the
school (picking up the recommendations of the Discipline Task Group);

• school estate strategies covering buildings, equipment (for use, for example, in
science, sport, music, ICT), sports facilities and community use; and

• health promotion (including personal development of pupils, physical activity
strategy and school meals provision).
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16. Education authorities are also asked to provide brief background information in their
Improvement Plans on the wider social and economic issues in their areas to allow their plans
and reports to be put into context. This information could usefully cover, for example, levels
and distribution of social deprivation and other factors such as size and location of schools.

Content of School Development Plans

17. As set out in the Act, schools are required each year to publish a development plan
which takes account of the objectives in the authority’s annual statement of education
improvements and sets objectives for the school. These should be reviewed each year to
reflect progress and take account of any amendments to the local authority plans.  The Act
requires schools to consult with pupils, parents and teachers and authorities should satisfy
themselves that this has been done. They should consider requiring schools to carry out a
short survey each year as a means of formally collecting the views of interested parties.

National Priorities, Outcomes and Measures of Performance

18. Although each authority will have particular concerns reflecting their own local
circumstances, we feel that it is vital that each plan has a common core structured around the
nationally defined performance measures and quality indicators. The local dimension will be
brought in through locally determined targets and entirely local measures which, together
with explanatory text, should come close to reflecting all aspects of pupils’ experience.

19. The details of the core set of performance measures and quality indicators for each
outcome within each National Priority are set out in Annex A, with a summary table for ease
of reference at Annex B.  The vast majority of the measures and indicators are already part of
our established data collection, and should be very familiar to schools and authorities.  We
therefore hope that the additional administrative burden in including these measures and
indicators in the planning process will be very low.

20. While recognising that some authorities might require time to present more detailed
information, the Improvement Plan should include each authority’s assessment of where they
presently stand in relation to each of the desired outcomes, together with baseline figures of
performance measures which they already collect.

Targets: Planning and Reporting: 2001 and 2002

21. To ensure coherence in planning and reporting, National Priorities will be embedded
in school target-setting using the same set of core performance measures and quality
indicators.  You will not be required to set targets for each performance measure and quality
indicator.  The list at Annex B indicates which core measures and indicators should be used
for setting targets, and these should be set in 2002 for three years ahead, up to 2005.  Targets
will be set locally, by schools in discussion with their education authorities, and will, in the
case of examination results, be based as before on three-year averages rather than single year
measurements. Authorities may find it useful to establish annual milestones to assist in the
monitoring process.

22. We recognise that in most cases, targets cannot yet be set in relation to the
performance measures and quality indicators that require them since you may not have all the
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necessary information to hand.  However, we expect authorities to engage in a dialogue with
their schools to ensure that the necessary benchmark data/information is established and that
targets have been set by June 2002, by which time schools should have prepared their
development plans for school session 2002-03.  Authorities can in turn refer to these targets
in their updated improvement plans to be published by December 2002. We should emphasise
again that the data collection exercise should be minimal because most of the information is
already collected. We shall be sending you additional information and guidance to help you
with this over the next few months.

Timetable

23. As a summary, the planning and reporting cycle will be as follows:

By December 2001: authorities publish their improvement plans, to include a strategic
description of plan for improvement against specific outcomes within
the National Priorities.

By June 2002: schools prepare a development plan (and also a summary of the
development plan), taking account of the objectives in the authority’s
improvement plan and providing the current available data on the
performance measures and quality indicators appropriate at their level.

By December 2002: authorities publish their updated improvement plans with the 3 year
targets for June 2005 relating to the measures of performance for the
National Priorities

After December 2002 authorities publish a report as to their success in meeting the (most
recent) objectives in the improvement plan, including progress against
the specific outcomes within the priorities and the performance
measures and quality indicators.

This cycle would continue annually as described above.  Ministers will, in due course,
consider revisions to National Priorities, but we would not expect early or frequent revisions,
as one of the key intentions of these arrangements is to bring stability to planning, monitoring
and reporting on progress. We intend to commission a detailed research report on how - and
to what degree - the National Priorities have been delivered across Scotland, once schools
and authorities have had a chance to implement them fully.

24. We recognise that most authorities already have final or near-final versions of the
Improvement Plans due for publication by December 2001 and therefore, in some cases,
authorities may not have covered all of the areas identified in this guidance.  This guidance is
intended to relate to the planning process from 2002 onwards.  Where there are areas not
covered in authorities’ 2001 Improvement Plans, they are asked to make sure that these are
not overlooked in School Development Plans for 2002, and to pick them up in their own
Improvement Plans from 2002 onwards.

Next steps

25. Education authorities are asked to take the lead in ensuring that their schools are
aware of this guidance and that it is taken into account in the planning, target-setting and
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reporting arrangements at both authority and school level.   Any questions or comments
should be addressed to Irene Magill at the address below.

26. Although the overall objective is to bed National Priorities into existing mechanisms
with as little disruption as possible, we are aware that there is a lot here to take in.  If
authorities would find it helpful to have a representative from the Executive at seminars or
staff development events to discuss aspects of the guidance we would be very happy to try to
agree appropriate dates and times.  Please contact Irene Magill at the address below to
arrange this.

27. You should also be aware that we are establishing a team of development officers
(secondees from education authorities and schools) to be based at LT Scotland to help us
support you in this exercise. One of their remits will be to work with education authority
representatives and head teachers to help the target setting exercise to run smoothly and to
provide examples of good practice. A contact point will be sent to you in the near future.

28. Authorities will be publishing their Improvement Plans for 2001 by December.  We
would be very grateful if you would send a copy for information for the Executive
electronically to educationnationalpriorities@scotland.gsi.gov.uk or on paper to the address
below by end December 2001.

November 2001
New Educational Developments Division (1B Dockside)
Scottish Executive Education department
Victoria Quay
Leith
Edinburgh
EH6 6QQ
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CORE PERFORMANCE MEASURES AND QUALITY INDICATORS

This Annex explains the core performance measures and quality indicators which have been
developed to provide some common coverage of National Priority outcomes across Scotland.
Performance against them is important and will be monitored, but they cannot possibly give a
full picture of the experiences of school pupils. Education authorities and their schools
should introduce other performance measures and quality indicators into their planning
to reflect their own local circumstances, and provide commentary in their reporting to
set performance measures and indicators in context.

Overall structure of the Framework

1. Each National Priority will have a core mixture of performance measures based on
statistics and measures derived from self-evaluation using quality indicators – some of these
will have associated targets set by schools and local authorities themselves. Generally
speaking, the performance measures are based on data already collected through annual
returns to SEED and therefore should present little additional workload; the quality indicators
are drawn from How Good is our School? (HGIOS) and their use would mean that all schools
– whether due for inspection or not – would be required to undertake self-evaluation of the
particular set of 11 suggested indicators each year (see paragraph 4).

2. In certain cases, information may be collected initially only at local authority level.
Other data, such as those from the proposed new surveys in National Priority 5, will only be
collected at national level. In addition to the above national performance measures and
indicators with locally determined targets, schools and local authorities may choose to use
their own supplementary set of local performance measures and quality indicators to monitor
the delivery of the National Priorities.

3. It is also worth noting that authorities will be asked to ensure that the School
Improvement Framework is set within their more general planning framework (such as the
Community Plan) and to cross refer, where appropriate, to other associated plans such as the
Children’s Service Plans. By specifically asking authorities to do this, we feel that duplication
within the system is less likely.

Using quality indicators

4. HGIOS uses a four-point rating scale consisting of “very good”, “good”, “fair” or
“unsatisfactory” as the basis for evaluating provision in each quality indicator area. All
schools should be aiming to improve their performance to be “very good” on all of the eleven
indicators identified in this framework. The ‘target’ for the individual school is therefore
simply to raise their performance to ‘very good’ on all of these indicators over a period of
time. Local authorities will be asked to work with schools to improve comparability and
reliability of the schools’ results (taking into account HMIE inspection results).

5. If all schools across the country rate themselves on each of the identified quality
measures using this four point scale, then measures can easily be derived at local authority
and national level, based on the percentage of schools that rate themselves as good or very
good (or very good only) on the quality indicator concerned.
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HMIE separately and independently evaluate a substantial sample of schools each year using
the quality indicators that schools will be asked to rate themselves on.

6. In any year, therefore, we would have school based self-evaluation information from
all schools, which should be quality assured by local authorities. In addition, more
independent evaluations would be available from HMIE school inspections on a sample of
schools nationally. This would provide a degree of ‘reality testing’ of the EA-moderated self-
evaluation data, at least at national level. (in small EAs, the HMIE sample may be too small
to provide reliable generalisation at EA level).

7. The quality indicators referred to in this paper come from a revised and updated
edition of ‘How good is our school?, currently being prepared by HMIE. This new edition
incorporates a number of revisions to individual indicators, and some new indicators, which
will ensure that it takes appropriate account of the aspects of provision that are addressed by
the National Priorities.

Summary of proposed roles of schools, local authorities and SEED

8. Schools: As part of their school development plan, schools will be asked to set targets
for 2004-2005, in consultation with their local authorities, on certain performance measures
and indicators which are based at school level. SEED will provide benchmarking information
and other relevant background data to assist in this process, including breakdowns by gender
and ethnicity where possible. Schools will pass their information on performance measures
and quality indicators on to their local authorities and publish the results themselves as part of
their School Development Plan.

9. Local authorities:  Local authorities will work with schools to ensure realistic targets
are set according to local circumstances and that there is comparability of both reporting and
target setting across schools. This will include a major task in relation to moderating the
quality of school self-evaluation processes and outcomes. Local authorities will publish their
own and their schools’ results and progress in their Improvement Plans.

10. Scottish Executive Education Department (SEED): SEED will supply extensive
background information to schools and local authorities to help them set realistic targets; they
will collate local authority results to national level, where appropriate, and provide the
template for a standardised reporting structure on key areas.
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National Priority 1

Assessment and Achievement

To raise standards of educational attainment for all in schools, especially in the core skills of
literacy and numeracy, and to achieve better levels in national measures of achievement
including examination results;

Performance measures and quality indicators in National Priority on Assessment and
Achievement

If we translate the Priority into outcomes, we have:

• increased levels of numeracy and literacy; and
• improved examination results (or other measures of achievement).

To allow for the effective monitoring of the delivery of these, we suggest the following
performance measures and quality indicators at each level.

Outcome: increased levels of numeracy and literacy

School level
• % of the combined P3, P4, P6 and P7 rolls meeting or exceeding the appropriate 5-14

level for their age
• % of pupils in S4 cohort achieving Core Skills in new NQ Framework – literacy &

numeracy

Local authority level
• % of P3 meeting or exceeding Level A in reading, writing and maths
• % of P4 meeting or exceeding Level B in reading, writing and maths
• % of P6 meeting or exceeding Level C in reading, writing and maths
• % of  P7 meeting or exceeding Level D
• % of S2 meeting or exceeding Level E, (all the above based on 5-14)
• % of young people leaving school with at least Standard grades levels 1-6 in English and

Maths

Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Outcome: improved examination results (or other measures of achievement)

Schools
• % of S4 attaining 5+ standard grades at levels 1-2 and 1-4 (3 year average)
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• % of S4 roll attaining 3+ and 5+ Higher Grades1 A-C in S5 (3 year average)
• school self-evaluation rating on QI - Overall Quality of Attainment
• school self-evaluation rating on QI - Expectations and Promoting Achievement

Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Notes
The performance measurement data will be made available to schools by SEED, forming, as
they do, a subset of the information already gathered in the current target setting exercise.
Information giving a breakdown by gender and ethnicity where possible will also be
available.

                                                
1 And equivalents
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National Priority 2:

Framework for Learning

To support and develop the skills of teachers, the self-discipline of pupils and to enhance
school environments so that they are conducive to teaching and learning;

Performance measures and quality indicators in National Priority on Framework for
Learning

If we translate the Priority into outcomes, we have:

• continuing development of teachers’ skills;
• increased self discipline of pupils; and
• enhanced school environments which are more conducive to learning

To allow for the effective monitoring of the delivery of these, we suggest the following
performance measures and quality indicators

Outcome: continuing development of teacher’s skills

Schools
• school self-evaluation rating on QI - Staff Development and Review.

Local authority
• indicator of CPD in development in light of the CPD framework

Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Outcome: increased self-discipline of pupils

Schools
• levels of unauthorised absences
• school self-evaluation rating on QI – Climate and Relationships
• % of pupils participating in buddying, mentoring or similar schemes – see note

Local authority
• measure reflecting the range of provision of sports and other physical activities offered by

schools under development – awaiting recommendation from Physical Activity Task
Force

• exclusions broken down by length of exclusions
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Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Outcome: enhanced school environments which are more conducive to learning

Schools
• School self-evaluation rating on QI - Accommodation and Facilities (including number of

schools with pupil support bases)

Local authority
• Pupil/adult ratios in primary schools
• % of schools with a quality award or applying a quality model (e.g. Charter Mark, IiP)
• number/% of schools with Health Promoting Schools status

Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Notes
Performance measures on improvement and linked investment around school estate plans will
be developed in separate discussions with local authorities.

SEED will provide any necessary background information from the surveys carried out by
them. They will also provide national level information from the Scottish Health Survey
(every 3 years) on the % of 11-15 year olds taking vigorous activity 4 times or more weekly,
as an indication of the underlying trends in promotion of physical activity in schools.

Schools should plan locally what schemes of buddying, mentoring or similar involvement of
pupils in peer support are appropriate for them.  The actual requirements to receive Health
Promoting Schools Status have yet to be defined but they are likely to include areas such as
effective drug education
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National Priority 3:

Inclusion and Equality

To promote equality and help every pupil benefit from education, with particular regard paid
to pupils with disabilities and special educational needs, and to Gaelic and other lesser used
languages;

Performance measures in National Priority on Inclusion and Equality

If we translate the Priority into outcomes, we have:

• every pupil benefits equally from education, particularly those with disabilities and
special educational needs

• there is provision for teaching in the medium of Gaelic or other lesser used languages,
if required

To allow for the effective monitoring of the delivery of these, we suggest the following
performance measures and quality indicators.

Outcome: every pupil benefits equally from education

School
• School self-evaluation rating on QI - Equality and Fairness
• % of pupils with Free School Meal Entitlement who take them up
• % of pupils who leave school without any formal qualification

Local authority
• % of young people leaving local authority care who have attained at least standard grade

levels 1-6 in English and Maths
• average score of the poorest performing 20% of pupils in the authority

Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Outcome: every pupil benefits equally from education, particularly those with disabilities and
special educational needs

School
• School self-evaluation rating on QI - Effectiveness of Learning Support
• School self-evaluation rating on QI - Implementation of SEN legislation
• School self-evaluation rating on QI - Placements of Pupils with Special Educational

Needs

Local authority
• Measure on disabled access to schools in development



Annex A

• % of all primary and secondary aged pupils placed in SEN schools outwith mainstream,
in mainstream for 0-33% of the time (and in special provision such as a unit or base for
the rest), in mainstream for 34-67% of the time and in mainstream for more than 67% of
the time but not full-time

Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Outcome: there is provision for teaching in the medium of Gaelic or other lesser used
languages, if required

School
None

Local authority
• % of requests in each academic year for teaching in Gaelic-medium met within or outside

the local authority

Notes
Racial equality issues are covered in HGIOS – Equality and Fairness
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National Priority 4:

Values and Citizenship

To work with parents to teach pupils respect for self and one another and their
interdependence with other members of their neighbourhood and society and to teach them
the duties and responsibilities of citizenship in a democratic society;

Performance measures in National Priority on Values and Citizenship

If we translate the Priority into outcomes, we have:

• increased respect for self and others
• increased awareness of interdependence with other members of their neighbourhood

and society and increased awareness of the duties and responsibilities of citizenship in
a democratic society

To allow for the effective monitoring of the delivery of these, we suggest the following
performance measures and quality indicators.

Outcome: increased respect for self and others

School
• % of pupils in S4 cohort achieving Core Skills in new NQ Framework working with

others
• School self-evaluation rating on QI - Personal and Social Development (includes

sensitive issues in health education)

Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Outcome: increased awareness of interdependence with other members of their
neighbourhood and society and increased awareness of the duties and responsibilities of
citizenship in a democratic society

School
• % of pupils in S4 cohort achieving Core Skills qualifications in new NQ Framework

communication
• School self-evaluation rating on QI - Partnership with Parents, the School Board and the

Community

Local authority
• % of schools which are “eco” schools
• Measure or indicator in development reflecting recommendations of Community

Planning Taskforce
• Citizenship indicator in development
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Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Notes
Community indicators will be developed within the context of the work of the Community
Planning Taskforce linked with the Scottish Executive Social Justice Framework..

The Sustainable Secondary Schools pilot project may highlight other possible performance
measures or quality indicators which could be used in the place of “eco” schools.

We have not found suitable measures or indicators for the “citizenship” issue; a measure
/indicator will be put forward after additional consultation with key stakeholders.
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National Priority 5:

Learning for Life

To equip pupils with the foundation skills, attitudes and expectations necessary to prosper in
a changing society and to encourage creativity and ambition;

Performance Measures in National Priority on Learning for Life

If we translate the Priority into outcomes, we have:

• Pupils are equipped with the necessary foundation skills, attitudes and expectations to
prosper in a changing society

• Increase in levels of creativity and ambition of young people

To allow for the effective monitoring of the delivery of these, we suggest the following
performance measures and quality indicators.

Outcome: pupils are equipped with the necessary foundation skills, attitudes and expectations
to prosper in a changing society

School
• % of pupils in S4 cohort achieving Core Skills in new NQ framework IT and problem

solving
• School self-evaluation rating on QI - Quality of pupils’ learning experience
• number/% of school leavers destined for employment, training and education (higher and

further)
• % of pupils participating in key cultural, sporting and social activities outside the core

curriculum – see note

Local authority and national
Local authorities and SEED will collate the measures and indicators where appropriate to
local authority and national level.

Additionally, at national level, we propose that:

• a national survey is carried out on of employer’s views on their young employees’
attitudes and readiness for the world of work (at beginning and end of the 3 year cycle).

• a national survey is carried out on the views of school leavers on the degree to which they
feel their education has equipped them to take part in a changing society (at beginning
and end of the 3 year cycle).

Notes
Measuring improved levels of creativity and ambition is not covered adequately; a
measure/indicator will be put forward after additional consultation with key stakeholders.

Schools should plan locally which extra-curricular activities they wish to prioritise for their
pupils.



SUMMARY TABLE OF PERFORMANCE MEASURES AND QUALITY INDICATORS ANNEX B

This document presents a summary of the performance measures and quality indicators for use in the monitoring of the delivery of the National Priorities
in education. It provides a summary of the full explanation of the measures and indicators at Annex B.  
Data in the performance measures/quality indicators column which will be NEW are highlighted in bold. 

National Priority 1

To raise standards of educational attainment for all in schools, especially in the core skills of literacy and numeracy and to achieve better
results in national measures of achievement, including examination results

Performance measure/ included in target
Outcome Quality indicators (from How Good is our School?) plans/reports by set

increased levels of numeracy and literacy (1.1) % of combined P3,P4,P6 and P7 rolls meeting or exceeding Schools, LA Y
the appropriate 5-14 level for their age

(1.2) % of P3 meeting or exceeding Level A in reading, writing and maths LA Y
(1.3) % of P4 meeting or exceeding Level B in reading, writing and maths LA Y
(1.4) % of P6 meeting or exceeding Level C in reading, writing and maths LA Y
(1.5) % of P7 meeting or exceeding Level D LA Y
(1.6) % of S2 meeting or exceeding Level E, (all the above based on 5-14) LA Y
(1.7) % of young people leaving school with at least Standard grades LA Y
levels 1-6 in English and Maths
(1.8) % of pupils in S4 cohort achieving Core Skills in new NQ Framework - literacy & Schools, LA Y
numeracy

improved examination results (1.9) % of S4 attaining 5+ Standard grades at levels 1-2 (3 year average) Schools, LA Y
(1.10) % of S4 attaining 5+ Standard grades at levels 1-4 ( " ) Schools, LA Y
(1.11) % of S4 roll attaining 3+ Higher Grades A-C in S5 ( " ) Schools, LA Y
(1.12) % of S4 roll attaining 5+ Higher Grades A-C in S5 ( " ) Schools, LA Y
(1.13) overall quality of attainment Schools, LA Y
(1.14) expectations and promoting achievement Schools, LA Y



SUMMARY TABLE OF PERFORMANCE MEASURES AND QUALITY INDICATORS ANNEX B

National Priority 2

To support and develop the skills of teachers, the self discipline of pupils and to enhance school environments so they are conducive  
to learning and teaching

Performance measure/ included in target
Outcome Quality indicators (from HGIOS) plans/reports by set

continuing development of teachers’ skills <(2.1) indicator of CPD in development in light of the CPD framework>
(2.2) staff development and review Schools, LA Y

increased self discipline of pupils (2.3) levels of unauthorised absences Schools, LA Y
(2.4) exclusions broken down by length of exclusions LA
(2.5) measure reflecting the range and provision of physical activity, 
including sport, offered by schools under development - awaiting 
recommendation from the Physical Activity Task Force
(2.6) climate and relationships Schools, LA Y
(2.7) % of pupils participating in buddying, mentoring or similar schemes Schools only
- see note

enhanced school environments which are (2.8) pupil/adult ratios in primary schools LA Y
more conducive to learning (2.9) number/% of schools with Health Promoting Schools status LA

(2.10) % of schools with Quality award or applying a quality model LA
(2.11) accommodation and facilities (including number of schools with pupil support Schools, LA Y
bases)

NOTES: Schools should plan locally what schemes of buddying, mentoring or similar involvement of pupils in peer support are appropriate for them
The actual requirements to receive Health Promoting Schools Status have yet to be defined but they are likely to include areas such as effective drug education
strategy, correct range of school meal provision and effective sports strategy
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National Priority 3

To promote equality and help every pupil benefit from education, with particular regard paid to pupils with disabilities and special
educational needs and to Gaelic and other lesser used languages

Performance measure/ included in target
Outcome Quality indicators (from HGIOS) plans/reports by set

every pupil benefits equally from education (3.1) % of young people leaving LA care who have attained at LA Y
least English and Maths Standard Grades at levels 1-6
(3.2) Average score of the poorest-performing 20% of pupils in the authority LA Y
(3.3) % of pupils who leave school without any formal qualification Schools, LA Y
(3.4) % of pupils with Free School Meal Entitlement who take them up Schools, LA
(3.5) equality and fairness Schools, LA Y

particularly those with disabilities and <(3.6) measure on disabled access to schools in development> LA
special educational needs (3.7) breakdown of placement of primary and secondary children with LA

SEN (special unit, mainstream etc) by proportion of time spent
(3.8) effectiveness of learning support Schools, LA Y
(3.9) implementation of SEN and disability legislation Schools, LA Y
(3.10) placement of pupils with SEN Schools, LA Y

and those who require Gaelic medium (3.11) % of requests for Gaelic medium teaching met LA
teaching (or other lesser used languages)

Notes:
racial equality issues are covered in HGIOS - Equality and fairness
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National Priority 4

To work with parents to teach pupils respect for self and one another and their interdependence with other members of their neighbourhood
and society and teach them the duties and responsibilities of citizenship in a democratic society

Performance measure/ included in target
Outcome Quality indicators (from HGIOS) plans/reports by set

increased respect for self and others (4.1) % of pupils in S4 cohort achieving Core Skills in new NQ Framework Schools, LA Y
 working with others
(4.2) personal and social development (includes sensitive issues in health education) Schools, LA Y

increased awareness of interdependence <(4.3) measure or indicator in development reflecting recommendations of
with other members of their neighbourhoud Community Planning Taskforce>
and society and increased awareness of the (4.4) % of pupils in S4 cohort achieving Core Skills in new NQ Framework Schools, LA Y
duties and responsibilities of citizenship in a - communication

democratic society (4.5) % of schools which are "eco" schools LA Y
(4.6) partnership with parents, the School Board and the Schools, LA Y
community 
<(4.7) citizenship indicator in development>

Notes:
we have not found suitable measures or indicators for the "citizenship" issue; a measure/indicator will be put forward after additional consultation
with key stakeholders
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National Priority 5

To equip pupils with the foundation skills, attitudes and expectations necessary to prosper in a changing society and to
encourage creativity and ambition

Performance measure/ included in target
Outcome Quality indicators (from HGIOS) plans/reports by set

pupils are equipped with the necessary (5.1) % of pupils in S4 cohort achieving Core Skills in new NQ Framework - IT Schools,LA Y
foundation skills, attitudes and expectations and problem solving
to prosper in achanging society (5.2) number/% of school leavers destined for employment, training Schools, LA Y*

and education (higher and further)
(5.3) survey of employers’ views on their young employees’ National*
attitudes and readiness for the world of work
(5.4) survey of school leavers’ views on attitudes and readiness for world National*
of work (linking among others with school policies on areas such as 
consultation with pupils, pupils support services such as mentoring etc)
(5.5) quality of pupils learning experience Schools,LA Y
(5.6) % of pupils participating in key cultural, sporting and social activities outside the Schools only
core curriculum - see note

increase in levels of creativity and ambition of  <(5.7) a measure/indicator will be developed after additional consultation with
young people key stakeholders>

Notes:
Measuring improved levels of creativity and ambition is not covered adequately; a measure/indicator will be put forward after additional consultation with key
stakeholders
Schools should plan locally which extra-curricular activities they wish to prioritise for their pupils
Schools should set targets for the number/% of school leavers destined for higher education



The Board of Directors of Scottish Ballet

SUBMISSION TO THE BOARD OF SCOTTISH BALLET

Further to our earlier statement to you dated 14th November 2001 concerning worries we have regarding the timing
of the issue of Scottish Ballet’s Business Plan (2002-2005), we wish Board members to be aware of further concerns
arising from the Board’s response to the Education Culture and Sport Committee’s report on its inquiry into Scottish
Ballet (12th Report 2001).

Both Board and Committee members should be aware that references in either document to Scottish Ballet’s
“Management Team” are ambiguous and open to misinterpretation.  A better distinction might have been the use of
such terms as:  the “Executive” to refer to the Joint Chief Executive, Director of Administration Finance and
Services and the Executive Director, and the “Executive Management Team (EMT)” 1 when referring to local
management.  As members of the EMT we feel strongly that we have not been, and are still not being, properly
consulted for our expert or specialist advice.  With the possible exception of education work therefore, what
consultation has taken place has been superficial and selective;  in most instances it has followed decisions or
recommendations already made by the Board and/or Executive.

In particular the EMT has major difficulties arising from inaccuracies contained in the Boards’ formal response
posted on the Company’s web site.  Principal among these are:

Budgets

1. It has been suggested that the EMT and Robert North had been asked to produce a balanced budget and
had failed to do so.  Both assertions are untrue.  In all, the EMT produced eleven versions of a Plan for
the three years to March 2004 between May 2000 and February 2001 - surely demonstrating strong
financial planning and sense of purpose.  A Plan for the current year containing Carmen;  a Mixed Bill;
and, The Snowman was contained in the business review as early as September 2000, although not
finalised till March 2001.  Problem areas were Years II and III and the structural under funding, which
so seriously curtailed repertoire investment and numbers of performances.

A balanced 3-Year Plan was completed by the EMT on 4th December;  this was a fallback situation
however unpalatable in content.  At the instruction of the Executive, further costings were subsequently
produced on 26th January and 26th February in a desperate attempt to secure a satisfactory longer-term
level of funding.  We wish to confirm that, contrary to the Directors’ assertion, no squared budget was
requested from EMT members.  As this was given as a primary reason for the change of direction, and
the implications for Robert North, this is considered a serious omission in the Board’s response.  This
additional information should also be included in the Committee’s report in order to clarify the
budgetary process.

2. The Executive submitted Scottish Ballet’s Business Plan (2003-2005) after the Culture Committee’s
Inquiry, but before publication of its Report.  This called for extra funding of over £1m per year.  This
level of funding would be in the order required for a modern classical company as opposed to a
contemporary dance company, and tended to confirm the Board’s interpretation of the word
‘contemporary’ to mean modern classical.  The clarification of the Board’s August 2001 statement was
welcomed by the EMT from an artistic point of view.  It seems to us however irresponsible to remove
Robert North, who had demonstrated his ability to keep the Company going, in favour of a more
expensive, modern classical option without there being funding in place and without fallback Plans for
2002/03.  These should have been completed months ago with only a detailed final budget to be added.
This whole scenario undermines the EMT’s confidence in the validity of what we are told by the
Executive and by Board members, and has seriously eroded morale within the Company.

Artistic Director

3. Robert North was given to understand that the role of the Chief Executive was not to intervene in artistic
decision-making but rather to support and enable it.  Clearly this did not happen as regards Robert North
himself, and the fear is that Robert North’s contract is not being extended so that the Chief Executive



can in effect assume artistic responsibility for the company.  In our opinion, many of the current
difficulties arise from the fact that, for some 12-14 years Scottish Ballet has suffered from successive
chief executives, who have undermined, rather than supported the Artistic Director by pursuing artistic
policies contrary to the company’s constitution.  We would instance the early success of Scottish Ballet
(and Scottish Opera) where the chief executive officer role was equal to that of the Artistic Director.
This places mutual responsibility on each to work together, and, we believe, is a much preferable model.

Management structure, management of change and decision-making

4. Although merger of the two companies is not now planned, a common Board and Joint Executive
remain and operate the two companies along the lines of a ‘presenting house’ model.  This is
unnecessary, and does not work to the advantage of Scottish Ballet nor indeed of Scotland.
Management by the Executive has added additional layers of remote and detached management.
Historically Scottish Ballet has adopted a flatter structure, i.e. Board, EMT and the rest of the staff
allowing swifter and more responsive management both up and down (and on a single site).

Planning during the transitional period has been piecemeal and short-term.  Unlike former practice those
responsible for developing repertoire and the touring schedule have been (and are still being) involved
either too late or not at all.  Information flow is lacking and the resulting uncertainty is quickly sensed
by stakeholders and sponsors alike.  The meeting of Board Members on 30th May 2001, which
determined the future direction of the company, excluded any member of the EMT, nor the Executive
Director, but included senior officers from the Scottish Arts Council.  We find it difficult to believe that
SAC did not apply pressure as asserted in the press by the SAC Chairman.

Scottish Ballet

5. Strict financial distinction has indeed been observed in the funding and accountability of Scottish Ballet
as regards its relationship with Scottish Opera.  However the structure of a common board and Joint
Chief Executive has divorced strategic planning from day-to-day working.  This has resulted in a loss of
morale and confidence within the Company.  The Executive’s October Business Plan contains only
outline plans and budgets and therefore cannot be assessed for effectiveness in utilisation of resources or
value-for-money.  (Previous Boards would not have accepted this.)

Members of the EMT deplore the suggestion made in the Prospectus issued after the Board’s 30th May
meeting that Scottish Ballet should act as a ‘presenter’ importing classical work from England and
elsewhere.  Again no costings were produced to compare the cost of this importation against presenting
such work by Scotland’s own Ballet Company.  Scottish Ballet should do more than simply fulfil a
convenient ‘slot’ in the overall UK provision.

It seems obvious to members of the EMT that Scottish Ballet should embody the classical vision, which
is so easily understood by the public, as a raison d’etre for a Ballet Company for Scotland.  From that
base we would aspire to an expertise, which would gain such confidence that more modern works could
be seamlessly introduced and audiences drawn forward to a fuller appreciation of the scope of dance
repertoire.  We believe that Scottish Ballet should primarily put ballet on the map of Scotland according
to the needs of the Scottish people.  Scottish Ballet already puts Scotland on the map of dance through
invitation to festivals abroad.

Conclusions & Recommendations

� The appointment of an Artistic Director should be put on hold until plans have been properly examined and
funding secured so that the person appointed is appropriate to the route chosen and funding available.  The
current Artistic Director should be asked to remain in post pending this clarification.

� Scottish Ballet should be adequately funded to realise its constitutional purposes, namely to be ‘a national
ballet company’ for Scotland



� The Committee’s Report should be amended to clarify the Budget/Financial Planning order of events and its
effect on the termination of Robert North’s contract

� A fallback plan should be produced by the Board and Executive up to 2005 in sufficient detail to highlight the
options at various levels of funding

� The Board of Directors must demonstrate a true arms-length relationship with the (public) funding body so
that if under-funding reaches a crucial stage, this is made public at the appropriate time and the funding body
is seen to take responsibility for the situation

� Scottish Ballet should revert to having an Administrator/Business Manager of equal status to the Artistic
Director.  They should be jointly responsible to a separate board of directors, who themselves are
knowledgeable about dance and of dance and its workings.  Directors should be dedicated to the success of
Scottish Ballet and of Scottish Ballet only.

� The current Chief Executive and Director of Administration Finance and Services posts for Scottish Ballet
should be disestablished.

� Scottish Ballet should be responsible for coordinating its own activities only and not act as a presenter of other
companies.  These tasks should be carried out at arms-length, both for the sake of probity and of transparency.

� The interests of artists have been forgotten and overlooked in a series of ‘hidden agendas’ and opaque
relationships.  This has caused much unhappiness amounting to abuse and resulting in confusion and a lack of
confidence, which has been detrimental to the Company and its performers.  The Company has been described
as ‘more at home - abroad’.  This must stop.  Reputable overseas artists must feel safe to come to Scottish
Ballet and be treated in a decent and respectful manner.

Signed by, or signed on behalf of:

Robert North Alan Barker Chris Denny Sheri Cook

Fiona Gibson Lorna Pickford Renton Thomson

14th January 2002

cc. Members of the Scottish Parliament’s Education Culture and Sport Committee

                                                
1 Scottish Ballet’s Executive Management Team

Robert North, Artistic Director
Norman Quirk, Executive Director
Alan Barker, Music Director
Chris Denny, Administration Manager
Sheri Cook, Assistant Artistic Director
Fiona Gibson, Acting Head of Fundraising
Caro Harkness, Head of Wardrobe  †
Tim Palmer, Chief Stage Technician  †
Nick Parr, Head of Marketing & Press  ‡
Lorna Pickford, Head of Education
George Thomson, Chief Electrician  †
Renton Thomson, Director of Finance

† Joint Technical Director
‡ Absent on holiday
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I have given careful consideration to the Report of the Education, Culture and Sport Committee into
Scottish Ballet.

I am grateful to the Committee for the close interest it takes in the health and welfare of our national
arts companies.  I welcome any wider discussion of their role and how they can best be supported
and encouraged to achieve and sustain work of the highest artistic quality to the widest possible
audience in Scotland. I wish therefore to ensure that the recommendations of the Report are properly
considered and that the Company and the Arts Council work together to identify a positive way
forward.

None of the recommendations or conclusions is directed at the Scottish Executive. Nevertheless the
Committee may find helpful the following general observations.

The Executive places great value on Scotland's national arts companies.  They perform a vital role in
bringing quality performance and production to audiences widely in Scotland and to audiences
outside Scotland. The Executive wishes to ensure that the companies are well managed both in the
artistic and business sense.  It is for the Scottish Arts Council to ensure that this is done within the
general policy framework set for them by the Executive. I will ensure that the Council work
positively with the Company to identify the best way forward and ensure that Scottish Ballet
continues to play a significant role in the cultural life of Scotland and meeting the needs of the dance
audience.  That role must develop within the strategy for dance recently published by SAC.

It is not for me to comment on or determine the artistic policy of the company.  That is a matter for
the Board. The present consultation and discussion by the Company over its future direction, and the
processes that have lead to the recent publication of the SAC's own dance strategy show the
widespread and increasing interest in all forms of dance in many parts of Scotland.  This is very
encouraging and I welcome the wider discussion of these issues.  All parties need to examine
positively how this interest can best be responded to, taking realistic account of the overall funding
that is or is likely to be available for the arts in Scotland.
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I note that the Company and the SAC have suggested that the concerns raised by the Committee, and
those who made representations to it, over the governance of the Company could be addressed
through an independent review.  I think this is a positive and helpful suggestion and I will work with
them to take that forward.

I look forward to meeting the committee next week.

MIKE WATSON


